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Abstract

One of the most important traits of human personality is emotional intelligence (EI). Now a
day’s individuals are assessed for their Emotional quotients along with the intelligence
quotients. Emotional Intelligence plays a vital role in the educational system. It has directly
impact on the teachers’ behavior and it is important for the success of their profession. The
aim of this research is to examine the impact of emotional intelligence on job performance
among primary and secondary level school teachers in Jaffna Zone. This is the comparative
study between primary and secondary school teachers. It has been completed with an empirical
survey through a self-administered standard questionnaire in English and Tamil languages. 60
primary level school teachers and 60 secondary level school teachers were selected through
stratified random sampling method from different schools in Jaffna Zone. Descriptive statistics
highlighted that primary level school teachers have highest emotional intelligence than
secondary level school teachers. Multiple regression analysis and ANOVA test revealed that
Self-regulation, Self-awareness, Self-motivation and Social skills have significant impact on job
performance of primary and secondary level school teachers in Jaffna Zone. The overall result
stated that emotional intelligence has significant impact on school teachers’ performance.
Finally, the most valuable suggestions for future studies have been outlined.

Keywords: Emotional intelligence, self-regulation, self-awareness, self-motivation, social
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Introduction

Emotions play a significance role in our lives.
Emotional Intelligence defines as the ability
of emotion and their relationships to
recognize the meanings, and to reason and
problem-solving on the basis of them, which
involves in assimilate emotion-related
feelings, capacity to perceive, emotions
understand the ‘emotions’ information, and
manage them (Mayer, Salovey, & Caruso,
2000). Over the last few decades, there is a
greater importance on the part of emotions in
the educational system. Teachers face many
challenges in their profession because they
consider it is as the most stressful job.

In the recent years, the concept of emotional
intelligence among school teachers has been
taken a greater attention and there has been
an increased interest in the academic success
of students in the educational institutions.
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Emotional Intelligence plays a vital role in
the educational systems. It has direct impact
on the teacher’s behavior and it is important
factor in the success of their profession.
Teachers are considered as the main pillar in
the educational system and they are the
moderators through which the knowledge can
be transferred to the students. Therefore, this
study was conducted among school teachers
in Jaffna zone, Sri Lanka.

Problem statement

Emotion is an integral part of every human
being. The interactions between students and
teacher’s emotions in schools are affecting
teachers’ performance. If a human being can
manage their own emotions and assess the
people around them, then they likely have
high emotional intelligence, it leads to
understand and manage emotions of others.
De Villiers (2004) suggested that problems
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such as turnover, absenteeism and burnout
may be reduced by selecting individuals with
higher emotional intelligence.

Emotional intelligence is crucial specially for
teachers. It helps the teachers to motivate the
students and achieve the objectives through
superior performance of the students.
Student’s performance is influenced by the
teacher’s job performance in the primary and
secondary level schools; therefore, teachers
work with different unexpected situations
while perform their job. Coetzee et al. (2006)
have identified Emotional intelligence
develops throughout one’s life and can be
increased through training and development.

The main problem of this study is to
understand how emotional intelligence
impacts on job performance among teachers
in the primary and secondary level. When the
teacher performance is poor, it will affect to
the students’ performance as well. Even
though abundant literature has been focused
on the impact of emotions related to teaching
profession, only few studies examined the
association of emotional competencies with
job performance of primary and secondary
level teachers empirically. In Sri Lanka,
specially in Jaffna, lack of previous studies
on this area to evaluate the impact of
emotional intelligence on job performance
among the school teachers. Therefore, this
study was conducted in order to fulfill the gap
of limited studies in this extent.

Objectives and significance of the study

The primary objective of this study is to
examine the effect of Emotional intelligence
on Job performance among primary and
secondary level school teachers in Jaffna
Zone. The specific objectives are, Impacts of
Self-regulation, Self-awareness, Self-
motivation and Social skills on job
performance among primary and secondary
level school teachers in Jaffna zone, Sri
Lanka.

This study will contribute to find out the
relationship  between the  emotional
intelligence and job performance among
primary and secondary level school teachers
in Jaffna zone. It is obvious that teachers
require much more level of emotional
intelligence since they have more interactions
with students. Thus, this study examines the
impact of emotional intelligence on job
performance and thereby provides a new
contribution to policymakers to develop the
emotional intelligence among primary and
secondary level school teachers in Jaffna
zone. Findings of this study will be benefited
to the different parties who are engaged with
schools’ administration.

Literature review
Emotional Intelligence

According to Goleman, (2005), Emotional
Intelligence has been defined as an ability for
recognizing one’s own feeling better than
others, motivated ourselves and good in
managing own emotions and relationships.
The capacity to reason about emotions to
enhance thinking. It includes the ability to
accurately perceive emotions, to access and
generate emotions so as to assist thought, to
understand  emotions and  emotional
knowledge, and to reflectively regulate
emotions so as to promote emotional and
intellectual growth Ngah, Jusoff & Rahman
(2009).

Woolfolk, et al (2009) defined EIl as the
ability to process emotional information
accurately and efficiently. Stoeber and
Rennert (2008) confirmed that research in
different cultures indicated that school
teachers are among those professionals with
the highest level of job stress. Mayer &
Salovey (2000) identified four dimensions
that explain the ability of Emotional
Intelligence domain as;

1. Self-appraising and identifying emotions
2. Recognizing and appraising of emotions
in others
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3. Self-regulation of emotions
4. Facilitating and use of emotions

Bar-On & Parker (2000) assigns emotional
intelligence is a set of capacities, capabilities
and no cognitive skills that increase abilities
of the individual in successful encounter with
demands and environmental pressures. Bar-
on & Parker (2000) and Ezzatabadi et al.,
(2012) defined emotional intelligence is the
potential to feel, use, communicate,
recognize, remember, describe, identify,
learn, manage, understand and explain
emotions.

Job Performance

Allemnew (2014) explained that the Job
performance is the total expected value to the
organization of the discrete behavioral
episodes that an individual carries out over a
standard period of time. Further, it is also an
individual output in terms of quality and
quantity expected from every employee in a
particular job, this shows that an individual
performance is the most of the time
determined by motivation and ability to do
job  Allemnew (2014). Furthermore,
Jankingthong & Rurkkhum (2012) identified
the overall performance that employee
involved at work place is termed as job
performance. Therefore, the performance as
behavior—something done by an employee.
This concept differentiates performance from
outcomes. Outcomes result partially from an
individual's performance, but they are also
the result of other influences. In other words,
there are more factors determine outcomes
than just an employee's behaviors and
actions.

Empirical  Evidences for  Emotional
Intelligence and Job Performance

Samanvitha & Jawahar (2012) has
highlighted that there is a strong correlation
between emotional intelligence and level of
job satisfaction and performance. Recently,
some authors have initiated to explore the
role of emotions and Emotional Intelligence

in education as a means to improve
performance (Greenberg, 2003; Ngah, Jusoff
& Rahman, 2009).

Teachers who are skilled at managing their
own emotions, they well accomplish their
goals and performance (George, 2000; Day &
Carroll, 2004). Further, teachers with the
high Emotional Intelligence seems to better
in recognizing and regulating their negative
emotions and promotes effective teaching
environment in classrooms (Krementizer &
Miller, 2008).

Self - regulation

Self - regulation is the ability to respond to
the ongoing demands of experience with the
range of emotions in a manner that is socially
tolerable and sufficiently flexible to permit
spontaneous reactions as well as the ability to
delay spontaneous reactions as needed. Even
the best plans sometimes do not
operationalize or occur and must be changed
midstream due to something unforeseen.
Therefore, self-regulation is one important
factor to attain objective within certain time
frame and solving the problems effective
manner which lead to employee’s high
performance (Baumeister & Vohs, 2007).

Research consistently shows that self-
regulation skill is necessary for reliable
emotional wellbeing. Self- regulation also
accounts to the ability to stay quiet during
conflict circumstances (Wolmarans &
Martins, 2001). The concept of self-
management is through the ability to remain
calm during provocative or conflict situation,
while keeping defensiveness to a minimum
and ultimately renovating rationality
(Wolmarans & Martins, 2001).

Self — awareness

Self — awareness is the ability to recognize
oneself as an individual, separate from the
environment and other individuals. Self —
awareness is how an individual consciously
knows and understands his or her own
character, feelings, motives, and desires.
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According to Goerge (2000) self -awareness
the foremost dimension of Goleman El
model, allows oneself to make priorities for
focusing important work-related problems
rather than concentrating on unimportant
ones at organizational settings.

Baumeister & Vohs, (2007) identified that
the first step of becoming an emotionally
intelligent is to become as self-aware as
possible and also stated that if emotional
intelligence was a journey, then self-
awareness would be the skill of map reading.
According to Grayson (2013) defined self-
awareness is the ability to recognize one’s
feelings, to differentiate between them, to
know what one is feeling and why, and to
know what caused the feelings. Further,
Goerge (2000) mentioned Self-awareness is
the ultimate enabler and without it there
would be no hope for mindful, positive
change.

Self — motivation

Self - motivation is the ability to do what
needs to be done, without influence from
other people or situations. People with self —
motivation can find a reason and strength to
complete a task, even when challenging,
without giving up or needing another to
encourage them. Carmeli, (2009) suggests
that self -motivation is important to attract
and motivate subordinates and the customers
at work. Wolmrans & Martins (2001) stated
that one way that founded on self-
motivations is taking responsibility for a
person successes and failures.

Social Skills

A social skill is any competence facilitating
interaction and communication with others
where social rules and relations are created,
communicated, and changed in verbal and
non - verbal ways. According to Greenberg
(2011), social skills refer to a person's talent
in managing relationship with others and
building systems also called people skills.
The set of social skills include respect for

others, mutual regard, commitment,
openness, tolerance, empathy, negotiation
and communication. It gives confidence and
social acceptance.

Methodology
Conceptual model

Independent Variables Dependent Variable

Emotional Intelligence

Self-regulation

Self-awareness
Self-motivation

|:> Job performance

Figure 1. Conceptual Framework
Source: Daniel Goleman’s (1996)

Social skills

Hypotheses
Primary level teachers

H1:Emotional intelligence impact on Job
performance of primary level teachers.
H1.:Self-regulation positively impact on Job
performance of primary level teachers.
H1,:Self-awareness positively impact on Job
performance of primary level teachers.
H1.:Self-motivation positively impact on Job
performance of primary level teachers.
H14:Social skills positively impact on Job
performance of primary level teachers.

Secondary level teachers

H1: Emotional intelligence impact on Job
performance of secondary level
teachers.

H1.:Self-regulation positively impact on Job
performance of secondary level
teachers.

H1y:Self-awareness positively impact on Job
performance  of secondary level
teachers.

H1.:Self-motivation positively impact on Job
performance of secondary level
teachers.

H1q4:Social skills positively impact on Job
performance  of secondary level
teachers.
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Data Collection Method

Primary data were gathered through self-
administrated standard questionnaire and
Primary and secondary level teachers in
Jaffna zone are considered as population. For
this study purpose, questionnaire is
developed by including Five-point Likert
scale questions to measure the impact of
emotional intelligence on job performance
among school teachers in Jaffna zone taken
as respondents to this study. Stratified
random sampling method was used to select
the respondents. The questionnaires were
distributed among 120 school teachers.

Method of Data analysis

Descriptive statistic and multiple regression
analysis were used to identify the statistically
significant impact between sets of variables.
These methods were used for this study to
assess the outcome of the stated hypothesis.
When attempting to assess the outcome of the
stated hypotheses.

Thus, multiple regressions had been
calculated by using the proposing formula:

Y = Bo+ B1X1 + [2X5 + 3X5 + faXy + €

Y= Job performance

X1= Self-regulation

X2= Self-awareness

X3= Self-motivation

X4= Social skills

B0= Constant

B1, B2, B3and B4 = Co efficient of
independent variables.

&€ =Error Term

Result and discussion

Reliability analysis

According to below table, the Cronbach’s
Alpha value is over 0.8 to all the dimensions.
Therefore, the questionnaire of the present
study is more reliable.

Table 1. Reliability Test

Dimensions No. of Cronbach's
Question Alpha

Self- regulation 06 0.853

Self-awareness 06 0.817

Self-motivation 06 0.865

Social skills 06 0.821

Job 06 0.882

performance

Overall 29 0.835

Questionnaire

Source: Survey data

Descriptive statistics

Table 2 shows the means of the four
dimensions of EI and job performance for
both, teachers in primary and secondary level
schools in Jaffna Zone, Sri Lanka. Teachers
in the primary level scored highest Means
and Medians for the four dimensions, such as
Self-regulation,  Self-awareness,  Self-
motivation,  Social skills and Job
performance when compared to the teachers
teaching in the secondary level.

Table 2. Descriptive statistics

c
— c S =
2 5|3 |28
- = S mg
Self- _ Primary level 3881383 | 470
regulation  |teachers
Secondary 4 7613 74| 380
level teachers
Self- Primary level 3901383 275
awareness  |teachers
Secondary 14 g6 13 90 385
level teachers
Self_- _ Primary level 387383 367
motivation |teachers
Secondary 15513 75| 407
level teachers
Social skills |Primary level 3671362 504
teachers
Secondary 3 591350 450
level teachers
Job Primary level 395390 517
performance |teachers
Secondary 52413 79| 442
level teachers

Source: Survey Data
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Results of Multiple Regression Analysis

Table 3 describes impact of individual
independent variables on job performance in
the primary level school teachers in Jaffna
Zone. According to the above table, Self-
regulation, Self-awareness, Self-motivation,
and Social skills are positively and
significantly affected on job performance in
the primary level school teachers. The factors
of emotional intelligence; self-regulation,
self-awareness, self-motivation and social

skills explain the job performance by 0.068,
0.073, 0.341 and 0.235 respectively.

It can be concluded that there is a statistically
significant or that the independent variable of
emotional intelligence has significant impact
on job performance of primary level teachers.
These four-sub dimensions of the Emotional
Intelligence were explained the variation of
Job performance of secondary level schools
by 23.1%.

Table 3. Coefficient Table

Model Unstandardized Coefficients | Standardized T Sig.
Coefficients
B Std. Error Beta
(Constant) 1.601 1.087 .884 .000
Self-regulation 075 141 .068 533 .002
1 Self-awareness 237, 226 073 .607, .000
Self-motivation 480 197, 341 2.439 .000
Social skills 341 .136) 235 1.771 .000
a. Dependent Variable: Job performance
Source: Survey Data
Table 4. ANOVA?
Model Sum of Squares df Mean Square F Sig.
Regression 3.647 4 912 4.143 .005"
1 Residual 12.103 55 220
Total 15.749 59
a. Dependent Variable: Job performance
b. Predictors: (Constant), Social skills, Self-awareness, Self-regulation, Self-motivation
c.R?0.231
Table 5. Coefficient Table
Model Unstandardized Coefficients | Standardized t Sig.
Coefficients
B Std. Error Beta
(constant) 1.502 718 3.036 .000
Self-regulation 107 158 .092 .678 .003
1 Self-awareness .337 .180 119 .760 .000
Self-motivation .549 174 229 1.430 .000
Social skills .336 147 138 923 .000

Dependent Variable: Job performance

64



Table 4 describes impact of individual
independent variables on job performance in
the secondary level school teachers in Jaffna
Zone. According to the above table, self-
regulation, self-awareness, self-motivation
and social skills are positively and

It can be concluded that there is statistically
significant or that the independent variable of
emotional intelligence has significant impact
on job performance of secondary level
teachers. These four-sub dimensions of the
Emotional Intelligence were explained the

Table 6. ANOVA?

Model Sum of Squares df Mean Square F Sig.
Regression 1.678 4 420 2.339 .000P
Residual 9.866 55 179
Total 11.544 59

a. Dependent Variable: Job performance

Predictors: (Constant), Social skills, Self-regulation, Self-awareness, Self-motivation.

R20.145

significantly affected on job performance in
the secondary level school teachers. The
factors, self-regulation, self-awareness, self-
motivation and social skills are explained on
job performance by 0.092, 0.119, 0.229 and
0.138 respectively.

variation of Job performance of secondary
level schools by 14.5%.

The studies of Jawahar & Samanvitha (2012)
in India has shown that there is a strong
correlation between emotional intelligence

Table 7. Results of Hypotheses Testing- Primary level

Hypothesis In\?:ﬁgrl;?::t D\sgﬁgﬁgt Significant value Result
H1, Self-regulation Job performance .002 Accepted
H1, Self-awareness Job performance .000 Accepted
H1c Self-motivation Job performance .000 Accepted
Hlq Social skills Job performance .000 Accepted
H1 Emotional intelligence | Job performance .005 Accepted

Source: Survey data

Table 8. Results of Hypotheses Testing- Secondary level

Hypothesis Ircj:ﬁgrtm)(ljeesnt D\(;g?g%elgt Significant value Result
Hla Self-regulation Job performance .003 Accepted
Hib Self-awareness Job performance .000 Accepted
Hic Self-motivation Job performance .000 Accepted
H1d Social skills Job performance .000 Accepted
H1 Emotional intelligence | Job performance .000 Accepted

Source: Survey data
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and job performance. Further, Krementizer &
Miller, (2008) mentioned that teachers who
have high emotional intelligence they can
handle the situation in an effective manner
and they can promote effective teaching
environment in the classroom. Furthermore,
Woolfolk, Winne & Perry (2009) denote that
teachers who have higher Emotional
Intelligence supports to the effective teaching
and it help to increase the teacher’s
performance. Kocoglu (2011) identified there
is a positive relationship between Emotional
Intelligence and  Turkish  pre-service
teacher’s performance which impact on the
outcomes of the teaching process.
Furthermore, Arnold (2005), Greenberg
(2009); Ngah, Jusoff & Rahman (2009)
highlighted the Emotional Intelligence in
education as a mean to improve performance
and the finding of the current study pars with
the above-mentioned previous studies.

Hypotheses Testing
Primary level teachers

Based on the significant value of regression
analysis, self-regulation, self-awareness,
self-motivation and social skills have scored
less than 0.05, which indicates these factors
have significant impact on Job performance
of secondary level teachers. Therefore,
hypothesis Hla, Hl, H1lc. and Hlg are
accepted. Altogether emotional intelligence
has scored less than 0.05, which indicates the
emotional intelligence has a significant
impact on job performance of secondary
level teachers. Therefore, hypothesis H1 is
accepted.

Secondary level teachers Based on the
significant value of regression analysis, self-
regulation, self-awareness, self-motivation
and social skills have scored less than 0.05,
which indicates these factors have significant
impact on Job performance of secondary
level teachers. Therefore, hypothesis Hla,
H1p, H1c and H14 are accepted. Altogether
emotional intelligence has scored less than
0.05, which indicates the emotional

intelligence has a significant impact on job
performance of secondary level teachers.
Therefore, hypothesis H1 is accepted.

Conclusion and Recommendation of the
Study

The main objective of this research is to
examine the effect of emotional intelligence
on job performance among primary and
secondary level school teachers in Jaffna
Zone. The results of the Descriptive statistics
implied that primary level school teachers
have highest level emotional intelligence
than secondary level school teachers in Jaffna
Zone, Sri Lanka. The emotional intelligence
is creating and maintaining effective
relationships in the workplace. The study
highlights the Self-motivation and Social
skills are the most effective dimensions
which impact on Job performance of primary
and secondary level teachers.

However, the study reveals the Self-
regulation, Self-motivation, Self-awareness
and Social skills are making positive impact
on Job performance of primary and
secondary level teachers in Jaffna Zone. This
shows the management should consider on
improving the above dimensions to improve
the performance of School teachers. This
study is limited to primary and secondary
level teachers in the schools of Jaffna Zone.
The future research can be conducted by
including more variables and can be
compared in the various Zones.

References

Alemnew, A. (2014). Impact of Job
satisfaction on Employee  job
performance at development bank of
Ethiopia (Doctoral  dissertation,  St.
Mary's University).

Bar-On, R., & Parker, J. D. (2000). The
handbook of emotional intelligence:
Theory, development, assessment, and
application at home, school, and in the
workplace.

66



Baumeister, R. F., Vohs, K. D., Nathan
DeWall, C., & Zhang, L. (2007). How
emotion shapes behavior: Feedback,
anticipation, and reflection, rather than
direct causation. Personality and social
psychology review, 11(2), 167-203.

Byars, A, & Rue, E. (2006). Human
Resource Management: Contemporary
Issues, Challenges and
Opportunities. New Jersey: 1AP.

Carmeli, A. (2003). The relationship between

emotional intelligence and  work
attitudes, behavior and outcomes: An
examination among senior
managers. Journal of  managerial
Psychology, 18(8), 788-813.

Chang, M. L. (2009). An appraisal
perspective  of  teacher  burnout:
Examining the emotional work of
teachers. Educational psychology

review, 21(3), 193-218.

Coetzee, M., Muller, H., Basson, J. S., &
Martins, N. (2006). The relationship
between personality preferences, self-
esteem and emotional competence. SA
Journal of Industrial Psychology, 32(2),
64-73.

Daus, C. S., & Ashkanasy, N. M. (2005). The
case for the ability-based model of
emotional intelligence in organizational
behavior. Journal of Organizational
behavior, 26(4), 453-466.

De Villiers, W. S., & Nel, H. (2004). The
relationship between emotional
intelligence and job performance in a call
centre environment. SA  Journal of
Industrial Psychology, 30(3), 75-81.

Durlak, J. A., Weissberg, R. P., Dymnicki, A.
B., Taylor, R. D., & Schellinger, K. B.
(2011). The impact of enhancing
students’ social and emotional learning:
A meta-analysis of school-based
universal interventions. Child
development, 82(1), 405-432.

Ezzatabadi, M. R., Bahrami, M. A,
Hadizadeh, F., Arab, M., Nasiri, S.,
Amiresmaili, M., & Tehrani, G. A.
(2012). Nurses' emotional intelligence
impact on the quality of hospital

services. Iranian Red Crescent Medical
Journal, 14(12), 758.

George, J. M. (2000). Emotions and
leadership: The role of emotional
intelligence. Human relations, 53(8),
1027-1055.

Goleman, D. (1998).
Intelligent Workplace: An EI-Based
Theory of Performance (Chapter
Three). Consortium for Research on
Emotional Intelligence in Organizations.

Greenberg, M. T., Weissberg, R. P., O'Brien,
M. U., Zins, J. E., Fredericks, L., Resnik,
H., & Elias, M. J. (2003). Enhancing
school-based prevention and youth
development through coordinated social,
emotional, and academic
learning. American  psychologist, 58(6-
7), 466.

Johnson, S., Cooper, C., Cartwright, S.,
Donald, 1., Taylor, P., & Millet, C.
(2005). The experience of work-related
stress across occupations. Journal of
managerial psychology, 20(2), 178-187.

Jankingthong, K., & Rurkkhum, S. (2012).
Factors affecting job performance: a
review of literature. Humanities, Arts and
Social Sciences Studies (FORMER
NAME  SILPAKORN  UNIVERSITY
JOURNAL OF SOCIAL SCIENCES,
HUMANITIES, AND ARTS), 12(2), 115-
128.

Kingston, E. (2008). Emotional competence
and drop-out rates in  higher
education. Education+ Training, 50(2),
128-139.

Kocoglu, Z. (2011). Emotional intelligence
and teacher efficacy: A study of Turkish
EFL  pre-service  teachers. Teacher
Development, 15(4), 471-484.

Kremenitzer, J. P., & Miller, R. (2008). Are
you a highly qualified, emotionally
intelligent early childhood
educator? Young Children, 63(4), 106.

Mayer, J. D., Salovey, P., Caruso, D. R., &
Sternberg, R. J. (2000). Models of
emotional intelligence. RJ  Sternberg
(ed.).

The Emotionally

67



Mayer, J. D., & Ciarrochi, J. (2006).
Clarifying concepts related to emotional
intelligence: A proposed
glossary. Emotional  intelligence in
everyday life, 261-267.

Mayer, D. R. C. J. D., & Salovey, P. (2001).
Emotional intelligence and emotional
leadership. In Multiple intelligences and
leadership (pp. 69-89).  Psychology
Press.

Mohamad, M., & Jais, J. (2016). Emotional
intelligence and job performance: A
study among Malaysian
teachers. Procedia  Economics  and
Finance, 35, 674-682.

McCarthy, J. M., Trougakos, J. P., & Cheng,
B. H. (2016). Are anxious workers less
productive workers? It depends on the
quality of social exchange. Journal of
Applied Psychology, 101(2), 279.

Ngah, R., Jusoff, K., & Rahman, Z. A.
(2009). Emotional Intelligence  of
Malaysian Academia towards Work
Performance. International  education
studies, 2(2), 103-112.

Palomera, R., Fernandez-Berrocal, P., &
Brackett, M. A. (2008). Emotional
intelligence as a basic competency in pre-
service teacher training: Some evidence.

Rotundo, M., & Rotman, J. L. (2002).
Defining and measuring individual level
job performance: A review and
integration. Journal of Applied
Psychology, 90(5), 225-254.

Samanvitha, S., & Jawahar, P. D. (2012).
Emotional Intelligence as a Predictor of
Job Satisfaction: A Study Amongst
Faculty in India. IUP Journal of
Management Research, 11(1).

Shanbhag, D., Goud, B. R., Anupa, M. J.,
Fernandez, R., & D'Souza, M. A. (2013).
Emotional intelligence and scholastic

performance among children of a high
school in South India. International
Journal of Collaborative Research On
Internal Medicine & Public Health, 5(5),
359.

Samanvitha, S., & Jawahar, P. D. (2012).
Emotional Intelligence as a Predictor of
Job Satisfaction: A Study Amongst
Faculty in India. IUP Journal of
Management Research, 11(1).

Shooshtarian, Z., Ameli, F., & Amini Lari,
M. (2013). The effect of labor's emotional
intelligence on their job satisfaction, job
performance and commitment. Iranian
Journal of Management Studies, 6(1),
27-43.

Stoeber, J., & Rennert, D. (2008).
Perfectionism in  school teachers:
Relations with stress appraisals, coping
styles, and burnout. Anxiety, stress, and
coping, 21(1), 37-53.

Wayne F.. Cascio. (2013). Managing human
resources: Productivity, quality of work
life, profits. McGraw-Hill/Irwin.

Woolfolk, A., Winne, P. H., & Perry, N. E.
(2009).  Teachers, teaching, and
educational psychology. Educational
Psychology (4th ed., pp. 1-19). Toronto:
Pearson Canada Inc.

Wolmarans, S., & Martins, N. (2001). The
360-degree  emotional ~ competency
profiler. Unpublished manual.
Johannesburg: Organisational
Diagnostics and  Learning  Link
International.

Wolmarans, S., & Martins, N. (2001). The
360-degree  emotional  competency
profiler. Unpublished manual.
Johannesburg: Organisational
Diagnostics and  Learning  Link
International.

68



